Thank you for taking part in our 9" annual middle school anti-bullying summit today. It is our
intention that this summit will serve as more than just a one-day event. Taking Flight to Change
has the potential to help Sussex County students address builying and affect change in their
schools and communities. This binder has been prepared specifically with you and your students
in mind. In the binder you will find information, ideas, and activities that can carry you through
the entire school year.

The binder given to students is meant to be a tool to assist them address bullying independently
and during your “summit team” meetings. The advisor binder contains all of the information in
the students’ binder and an additional section to assist you put together activities and ideas to
use with your students.

As you know, in order to meet the funding requirements of the United Way of Sussex County,
we must collect an Action Plan from each school who attended the Summit. We strongly
encourage you meet with your “summit team” within the first week of your return to school in
order to capitalize on the enthusiasm and ideas generated at the event.

Should you and your students need any assistance developing or implementing an action plan,
you can find several resources in the binder.

= In the students’ section is a list of Action Plan Ideas.

= In the advisors’ section is a summary of each school's 2009-2010 Action Plan. We
encourage you to reach out to the advisors listed if you have any questions regarding
the implementation of their plan.

¥  The advisors’ section also contains a short activity called Idea Storm. Implementing this
activity with your “summit team” is a great way to get them thinking about action plan
ideas that would draw on your schools strengths to improve its climate.

Several of the following activities come from resources available in our office. We have a wide
variety of Search Institute books about Asset Building, which you are welcome to look at in our
office. The Human Relations Media Think Before You Click: Playing It Safe Online and Cliques:
Where Do You Fit In? curricula are available to borrow to utilize with your students. We also
have a fantastic Resource Room with books, movies, and free handouts related to bullying.
Please do not hesitate to call us at 973-383-4787 if you are having difficuity implementing your
plan or you are searching for additional ideas or material.

Each month we will email you a Kids2Kids newsletter for you to share with your students.
Please send us updates on your students’ accomplishments so we can highlight them in the
newsletter. Thank you again for being a part of this incredible initiative. We look forward to
working with you this year.

Sincerely, Becky, Ayla, Dot, Laura and Meg
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Developmental
Assets Tie-in:

5—Caring Schoal Climate
24--Bonding to School
You will need:

» pencils or pens

« noisemaker

« writing paper

Focus: Youth generate ideas for improving school climate.

Activity: As a group, discuss the meaning of
school climate and identify the components that
work together in a school to make it feel like

a caring and healthy place to be (for example,
supportive refationships between school adults
and young people, good relationships among
students, safe building and grouhds, clear
boundaries).

Next, pass out paper and pencils or pens
and ask each young person to briefly describe
one problem or situation at her or his school
that is working against creating a caring school
climate, Collect the papers,

Form teams of three and give each team
three of the papers. If you have muitiple schools
represented, consider creating teams accord-
ing to schools. Ask teams to discuss each of the
papers for three minutes, recording on the paper
as many ways as they can that the writer could

work to improve the situation described. Sound

the noisemaker every three minutes as a signal
for groups to change papers. Continue until
every team has responded to all the sheets.

Discussion Questions:

» What chaflenges do schools face in creating a caring
d;’mate?

» What strengths do schools have that could help them
improve their climate?

« What is the role of each of the following groups in
strengthening a caring school climate: students,
parents or guardians, teachers, administrators, other
schaol staff, neighbers, community leaders?

Bonus Idea: Ask each young person to describe
one strength of her or his school. Teams of three
can then think of actions schools could take
that build on their strengths and would improve
school climate,

Developmental
Assets Tie-in:

5—Caring School Climate
22—School Engagement
24—Bonding to School

You will need:
« bow! of pretzel sticks

« napkins

Activity: Gather in a circle. Pass the napkins and
the bow! of pretzels around the circle. Invite
each youth to take some pretzels, but ask them
to not eat them yet.

Explain that when it’s their turn, youth must
say one good or positive thing about their school
for each pretzel stick they have taken. After
youth have made their remarks, they can eat the
pretzels.

144 The Best of Building Assets Together

Focus: Youth name positive aspects of their school.

Discussion Questions:

« When you hear other youth tafking about your school,
are most comments pegative or pesitive? Why do you
think this is the case?

« Do conversations among youth about school {classes,
teachers, administrators, coaches, the building, and so
on) shape their attitudes about school? Why or why not?

« What can you do when you are part of a conversation
that you think is too pegative?

« What needs to happen in order to create a positive
school climate?

« If there are real problems at your school, what action
can you take to improve things?

Bonus ldea: Instead of focusing on your school,
focus on your community.
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Ass et#5

Caring School Climate

School provides u caring, encouraging environment.

24% of youth surveyed have this uasset in their lives.

School Pride -

Focus: Youth pinpoint places where they feel cared
for within their school{s}.

You will

need:

¢ a large
sheet of
newsprint

or other

type of
paper

» markers

* stick pins
of different
colors

SUPPORT

EXTERNAL ASSETS:

ave youth work together to create a large

map of their schoot on the paper. (If your
group includes youth from many schools, have
them get into tcams by scheol and each create
their own map.) Once they finish, hang the
map(s) on a builetin board. Give youth markers
and stick pins to label spots on the map that
represent places where they feel cared for in
their school. For example, a youth might mark
the auditorium if he or she feels cared about

while doing theater productions there. A

basketball player might Iabel the basketball

coutt. Another youth may highlight a history
room because of a caring history teacher.

Once youth finish, have them talk about their
experiences of a caring schoot climate. Then
ask:

» Whoat areas in the school(s} seem to reflect the
most care? The least?

+ How do you feel about what you labeled? Do
you think, overall, your schoolls) is a caring
place? Why or why not?

* Do you think your school is equally caring of all
students? If not, why noi?

¢ What things are important for crealing a caring
climate in school? '

* What things get in the way of creating a caring
climate?

* What can you do to help create o more caring
school climate?

38 + Building Assets Together

School Census

Focus: Youth conduct a survey on school climate.

You will
need:
sqaccess fo a

copy
machine

e plenty of
sheets of
paper

Have youth conduct a survey of students in
their school about school climate. (First
have youth get approval to do a survey,) Have
youth agree on 20 questions to include. Explain
how multiple-choice questions are casier to
tabulate and to convince other youth 1o answer
than open-ended questions.

Encowrage youth o think of questions that
measure students’ opinions about school
climate, For example, youth may ask:

* How caring and encouraging do you think our
school is? :

[ Very caring O Somewhal caring O Not caring al all
* What do you like best about our school?

2 Open lunches O State basketball champions

0 Most youth graduate O Study hall

Q Other
* What do you like least about our school?

[ Too many suspensions 0 Graffiti on the walls

T Poor selection in candy machines .

@ Mot enough class choices 1 Other
* Who tends to show a ot of care foward

students? {Check all that apply.}

0 Teachers 1 Coaches 0O Adminisirators

U1 Paraprofessionals £ Extracurricular adult leaders

0 Other stedents O Custodions O Other

After choosing the 20 questions, have the
group create and duplicate the survey.
Distribute and decide on a plan to collect the
surveys and get them tabulated. Ask for
volunteers 1o copy results from each survey
onto one master copy. Then ask one or two
youth to calculate totals and percentages for
each question.

Talk about how to distribute the findings.




Sameer Hinduja, Ph.D. and Justin W. Patchin, Ph.D.
Cyberbullying Research Center

1. Research the problem. Spend time onliné toﬁ-.'
obtain a solid understanding of cyberbu]lymg Make
notes on what you learn and thmk about other;i
related aspects, such as 1ts causes and consequepces

2. Interview e’xpei'té‘ Develop questio’ﬁé to ask
cyberbullying experts, ‘Find .them online, and then
drop them an email or give them a call to learn more

about thls problem """ :

Produce creative t-ShH‘ES, buttons; pm

.. magnets, or’bumper stickers. Raise
“sponsors from local businesses. rgan17at10ns

. h'a very cool and’ 1elevant deslgn and a
' hald hrttl g'inessage’ h R

3 Create mformatlve postels whtch can he
prominently. dlsp]ayed throughout. school Use vivid -
colors and. 1magmat1ve slogans to: brmg attentmn o

9 Rev1ew y0u1 school policy 'on bullymg and
_ cybelbu]lymg Ask your teacher ot pr mCipal for a
=+ copy of the pohcy and examine it cal efu]ly ‘Daes it
seem adequate to.you? Does it appear to cover.the
types of behaviors you hear: ‘about or seé at your
chool_(or other schools)? ‘What suggestions might
you have to improve it?

commumty ‘ by summan?mg cyberbullymg and ¢
linking to valuable information elsewhere on the
Internet. Of course, remember to give credit for
informzit_ioal y()u o]qtaingd from _so_meWhere else.

5. Mentor youngel students. Ask your. former
teachers or prmcipais from middle -or elementa;y
school if you could. tatk to thelr students -about - £ :
cyberbullying. *. Share with them your. experiences. ..'I-hOW to' be safe online. -Spend .some time with
and ideas on how to keep safe online, and tell them . younger fr iends and famlly (cousins, siblings, etc.)
what to do if they run into trouble. Theyvalue your - showing them how to responsibly use technology.
opinion more than you might think! Take a look at their Facebook page and see if they

: : have any information posted that could be used to

younger frlends and relatives

cyberbully them. Show them what to do if they are

6. .Wrii.:e a letter to the editor of your tocal = tuherbullied (for example, they should keep the
newspaper., Express your concerns . about the evidence, block the user from messaging them, report
problem, share how it is affecting people you know, ... ¢riye] or embarrassing content, etc.).

and encourage adults to take it seriously.




Help stop school
violence with this

starter list of ideas,

Some regiire only
individual action,
some require
concerted effort.
Some address
immediate issues,
other address the
problems that
cause violence,
Use these ideas
or come up others.

12 Things Teachers Can Do....

1. Report to the principal as quickly as possible any threats, signs of or
discussions of weapons, signs of gang activity, or other conditions that might
invite or encourage violence,

2. With help from students, set norms for behavior in your classroom.
Refuse to permit violence. Ask students to help set peaceable penalties and
enforce the rules.

3. Regularly invite parents to talk with you about their children’s progress
and any concerns they have. Send home notes celebrating children’s
achievement.

4, Learn how to recognize the warning signs that a child might be headed
for violence and know how to tap school resources to get appropriate help.

5. Encourage and sponsor student-led anti-violence activities and programs
ranging from peer education to teen courts to mediation to mentoring to

training.

6. Offer to serve on a team or committee to develop and implement a Safe

School Plan, including how teachers should respond in emergencies.

7. Firmly and consistently but fairly enforce school policies that seek to
reduce the risk of violence. Take responsibility for areas outside as well as

inside your classroom,

8. Insist that students not resort to name-calling or teasing. Encourage them
to demonstrate the respect they expect. Involve them in developing
standards of acceptable behavior.

9. Teach with enthusiasm. Students engaged in work that is challenging,
informative, and rewarding are less likely to get into trouble.

10. Learn and teach conflict resolution and anger management skills. Help
your students practice applying them in everyday life. Discuss them in the
context of what you teach.

11. Incorporate discussions on violence and its prevention into the subject
matter you teach whenever possible,

12. Encourage students to report crimes or activities that make them
suspicious.

*Couriesy of the National Crime Prevention Council, 1998,
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Today’s date:

The following behaviors may indicate that a student is being bullied or is at risk of being bullied. For any
student you're concerned about, check all that apply.

When any of these behaviors are evident and persistent over time, you should definitely investigate,
There’s no magic number of warning signs that indicate a student is definitely being victimized—but it's
better to be wrong than to allow a student to suffer. '

Some of these characteristics are obviously more serlous than others. A child who talks about suicide or
carries a weapon to school, for example, needs immediate help. Don’t wait for the child to come to you
(this may never happen). Following the guidelines established by your school or district, contact a pro-
fessional who is specially trained in dealing with high-risk behaviors.

Student’s name:

SCHOOL AND SCHOOL WORK

Sudden change in school attendance/academic performance
Erratic attendance

Loss of interest in school work/academic performance/homework
Decline in quality of school work/academic performance*
Academic success; appears to be the teacher’s pet*

Difficulty concentrating in class, easily distracted

Goes to recess late and comes back early

Has a learning disability or difference

Lack of interest in school-sponsored activities/events

Drops out of school-sponsored activities he or she enjoys

Lonely, withdrawﬁ, isolated
Poor or no social/interpersonal skills

No friends or fewer friends than other students, unpopular, often/alwa};s picked last

for groups or teams
Lacks a sense of humor, uses inappropriate humor

Often made fun of, laughed at, picked on, teased, put down, and/or called names by

other students, doesn’t stand up for himself or herself

Often pushed around, kicked, and/or hit by other students, doesn’t defend himself

or herself

Uses “victim” body language—hunches shoulders, hangs head, won’t look people in

the eye, backs off from others

* True, #4 and #5 arc opposites. They arc also extrernes. Watch for any extremes or sudden changes;
these can be signs that something stressful is happening in a student’s life.

——*—

From The Bully Free Classroom by Allan L. Beane, Ph.D., copyright © 1999
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8. Has a noticeable difference that sets him or her apart from peers

9. Comes from a racial, cultural, ethnic, and/or religious background that puts him or
her in the minority

_ 10, Prefers the company of adults during lunch and other free times

_ 11, Teases, pesters, and irritates others, eggs them on, doesn’t know when fo stop

—— 12, Suddenly starts bullying other students

PHYSICAL

. 1, Frequent illness*

2. Frequent complaints of headache, stomachache, pains, etc.*

_ 3, Scratches, bruises, damage to clothes or belongings, etc. that don't have obvious
explanations

— 4, Sudden stammer or stutter

_.. B, Has a physical disability

___ 6. Has a physical difference that sets him/her apart from peers—wears glasses, is over-
weight/underweight, taller/shorter than peers, “talks funny,” “looks funny,” “walks
funny,” etc.

__ 7. Change in eating patterns, sudden loss of appetite

8. Clumsy, uncoordinated, poor at sports

. 9. Smaller than peers

__ 10. Physicaily weaker than peers

EMOTIONAL/BEHAVIORAL

1. sudden change in mood or behavior

____ 2, Passive, timid, quiet, shy, sullen, withdrawn

— 3. Low or no self-confidence/self-esteem

— 4. Low or no assertiveness skills

— 5. Overly sensitive, cautious, clingy

— 6. Nervous, anxious, worried, fearful, insecure

— . 7. Cries easily and/or often, becomes emotionally distraught, has extreme mood swings

____ 8. Irritable, disruptive, aggressive, quick-tempered, fights back (but always loses)

—_ 9. Blames himself or herself for problems/difficulties ‘

. 10. Overly concerned about personal safety; spends a lot of time and effort thinking/wor-
rying about getting safely to and from lunch, the bathroom, lockers, through recess,
etc.; avoids certain places at school

11, Talks about running away

——— 12, Talks about suicide

* A school nurse can determine if these physical symptoms might have other causes. A nurse can also gently question a
child to learn if hefshe is being bullied. o
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Victims: Preventing Students From Becoming 'Bully-Targets'

Children who are chronically bullied are often deeply unhappy in school, suffer from low self-esteem, and often find themselves
soclally rejected by their classmates as a resuit of the bullying. Teachers are likely to see another 'hidden' cost of bullying: as students
are viclimized, their grades frequently suffer.

The best way for any school to assist children victimized by bulliss is to adopt a whole-school approach to bully prevention. Even if
working alone, however, teachers can take immediate action to make life easier for children in their classroom who are being buliied.

Take Steps to Ensure the Victim's Safety.

Victims are often physically weaker or otherwise less powerful than the bully. They may blame themselves for the bullying and believe
that adults cannot help them to deal with the bully. When adulis intervene to help a victim, they should above all make arrangements
to keep the victim safe from future bullying atlacks. Consider these ideas as a means for better understanding how seriously victims
are affected by bullying in your school or classroom and for helping these victims to stay safe in school.

+ Some victims may be reluctant to come forward. Have children complete an anonymous questionnaire that asks them if they are
builied, whether they have witnessed bullying, and where and when bullying that they have experienced or observad took place.
Act on students' feedback by taking steps such as increasing adult supervision in locations where bullying takes place to make
them safe for all students.

+ Select or create a 'safe-rcom' that is always staffed with adults (e.g., a well-supervised study-hall, 'drop-in” counseling center,
Resource Room). During fimes of the day when the student is most likely to be targeted for bullying (e.g., lunch period), assign
the student to the safe-room.

* Examine the victim's daily schedule. For any aclivities where there is likely to be little adult supervision, either make
arrangements to increase that supervision or adjust the child's schedule to efiminate these undersupervised 'blind spots’,

Help the Victim to Develop Positive Connections With Others.

When choosing a victim, bullies typically target children who have few or no friends. If a child has at least one significant friend in
school, he or she is less likely to be bullied -and is usually better able to cope with the effects of bullying when it occurs. The teacher's
goal, then, is to strengthen the social standing of the victim with classmates and other students and adulls in the school. As people in
the schoot community develop more positive connections with the viclimized student, they may be willing to intervene to prevent the
victim from being bullied. Here are ideas that may promote positive connections between the victim and other students or adults:

* Train socially inept children in basic social skills, such as how to invite a classmate to play a game or to seek permission from a
group of children to join in a play activity.

* Pair students off randomly for fun, interactive [earning or leisure activities. These accidental pairings give children a chance to get
to know each other and can trigger’ friendships. Consider changing the seating chart periodically to foster new relationships.

+ If a child receives pull-oul special education services, try to avoid scheduling these services during class free-time. Otherwise, the

child loses valuable opportunities to interact with peers and establish or sirengthen social relationships.

Enlist one or more adults in the school to spend time with the child as 'mentors’. (Once these adults begin to spend time with the

child, they will then be likely to actively intervene if they see the student being bullied!) Give these adults ideas for how they can

structure sessions with the student (i.e., playing board games, having lunch together, etc.) Suggest to the student that he or she

occasionally ‘invite a friend" to these activities.

Train staff, older student volunteers, or adult volunteers to be 'play-helpers’. Train them fo organize and supervise high-interest

children's game and activities for indoors and outdoors. (When possible, select games and activities that are easy fo learn, can

accommodate varying numbers of players, and allow children to join in mid-activity.) Place these play-helpers on the playground,

in classrooms, in a corner of the lunchroom, or other areas where students have unstructured free time. The play-helpers may

also be encouraged fo pay special attention o those children with few friends are likely to be socially excluded, making sure that

these children are recruited to participate in organized play with adult support as needed.

-

Teach Assertiveness Skills.
After a victim has been repealedly bulfied, he or she may find it very difficult to *stand up' to the bully. One explanation for the bully's
power over the victim is that the bully has learned the victimized student's vulnerabilities. If the victim then staris to resist being
bullied, the bully is emboldened to persistently aliack the victim (e.g., through teasing, social osiracism, or physical hamm) uptil the
victim is again overwhelmed and defeated. At the point where it has bacome chronig, bullying can be so ingrained that anly decisive
aduit intervention can free the victim from this abusive refationship.
When a bully first approaches and atlempts to dominate a potential victim, however, the targeted student still has maneuvering room
and may successfully fend off the bully by using basic assertiveness skills. The bully's goal when targeting a student is to exploit the
victim's perceived weakness(es) in order o gain dominance over him or her. If the potential victim maintains his or her composure,
stands firm, and continues to behave appropriately even when provoked, the bully will find that the supposed viclim is not so weak as
he or she first thought.
A few simple assertiveness rules that you can teach to students are to:

+ Respond fo taunts, insults, or teasing with a bland response {("Oh". "That's your opinion.” "Maybe.") Dor't let bullies see that they

have upset you.
+ Get away fram the situation if you start to get very angry.
+ Say "No" firmly and toudly if you don't want to do something that someone tells you to do. Stand straight up and look that person
in the eye when you say it.

+ Refuse to let others falk you into doing something that you will be sorry for--even if they dare youl

+ Report incidents of bullying to adults.
Be sure that you students do not confuse assertiveness with physical or verbal aggression. While the weaker viclim will likely regret
aggressively attacking the bully, he or she may well be successfut by simply standing firm against the bully. And even if the potential
victim is not entirely successful when using assertiveness skills during a particular episode, that student might still manage to stop the
bullying from becoming chronic by showing the bully that he or she is not an 'easy mark.'

Article by Jim Wright. Reprinted from www.interventioncentral.org. ©2010 Intervention Central. All Rights Reserved. (References for the arlicle
are listed online at hitp:fiwwwinterventioncentral.orgfindex.phpfbully-prevention/135-victims-preventing-students-from-becoming-bully-targets)




Bul.lies: Turning Around Negative Behaviors

Bullying in school is usually a hidden problem. The teaching staff typically is unaware of how widespread
bullying is in their building and may not even recognize the seriousness of bullying incidents that do come to
their attention. Teachers who are serious about reducing bullying behaviors must (1) assess the extent of the
bullying problem in their classrooms, (2) ensure that the class understands what bullying is and why it is wrong,
{3) confront any student engaged in bullying in a firm but fair manner, and (4) provide appropriate and
consistent conseguences for bullying.

Assess the Extent of the Bullying Problem.

By pooling information collected through direct observation, conversations with other staff, and student surveys,
teachers can get a good idea of the amount and severity of bullying in their classroom. To more accurately
assess bullying among students, a teacher can do the following:

+ Drop by unexpectedly to ohserve your class in a less-structured situation (e.g., at lunch, on the playground).
Watch for paiterns of bullying by individuals or groups of students. Signs of direct bullying could include
pushing, hitting, or kicking. Also be on the lookout for prolonged teasing, name-calling, and other forms of
verbal harassment. If you should overhear students gossiping about a classmate or see evidence that an
individual has been excluded from a group, these may well be signs of indirect bullying. Note the names of
children who appear to be instigators of bullying, as well as those who seem to be victims.

A single teacher alone is not likely to see enough student behavior to be able to accurately pick out bullies
and victims in his or her own classroom. Ask other school staff that interact with your students {e.g., gym
teacher) whom they have may have cbserved bullying or being victimized within your class or other classes
in the same grade. Note the students whose names keep coming up as suspected bullies or viclims.
Monitor children thought to be bullies especially closely to ensure that they do not have opportunities to
victimize other children.

Create a simple survey on the topic of scheol buliying. Have your students compleie this survey
anonymously. Questions to ask on the questicnnaire might include "Where does bullying happen in this
school?" and "How many times have you been bullied this year?” If your school administrator approves, you
may also ask students to give the names of specific children whom they believe are bullies.

NOTE: When administering this survey o students, you should also share with them the names of trusted
adults in the building with whom they can talk in confidence if they are currently victims of bullying.

Ensure That the Class Understands the Definition of ‘Bullying'.

~ Children may not always know when their behavior crosses ihe line and becomes hullying. Two important goals
in asseriing control over bullying are to create shared expeciations for approptiate conduct and to build a
common understanding of what behaviors should be defined as 'bullying'. To accomplish these objectives, a
teacher can:

+ Hold a class meeting in which students come up with rules for appropriate behaviors. Rules should be
limited In number (no more than 3-4) and be framed in positive terms (that is, stating what students
should do instead of what they shouid avoid doing). Here are several sample rules:

+ Treat others with courtesy and respect.
+ Make everyone fegl welcome and included.
+ Help others who are being bullied or picked on.

+ Creaie a shared definition for builying with the class by having them identify behaviors that are 'bullying
behaviors. List these behaviors on the board. If students focus only on examples of diract bullying,
remind them not to overlook Indirect bullying (e.g., gossip, excluding others from a group). Tell the class
that when you see examples of bullying occurring, you plan to intervene to keep the classroom a safe
and friendly place to learn.

Confront Students Engaged in Bullying in a Firm But Fair Manner

When a teacher communicates to the class that bullying witl not be tolerated and then intervenes quickly and
consistently whenever he or she observes bullying taking place, that instructor sends a clear message to
students that bullying will not be toterated.

Bullies are often quite skilled at explaining away situations in which adults have caught them bullying. When
confronted, they may say, for example, "l was just kidding around” or "Nothing happened"--even when the
evidence clearly suggests otherwise. You can avoid disputes with students by adopting the ‘I-centered’ rule for
evaluating misbshavior.




1. Teli your class that it offends or bothers you when you witness certain kinds of hurtful student behaviors
(e.g., ieasing, name-calling). Emphasize that when you see such behavior occurring, you will intervene,
regardless of whether the offending student meant to be hurtful.

2. If you witness suspected bullying, immediately approach the child responsible, describe the negative
behavior that you withessed, explain why fhat behavior is a viofation of classroom expectations, and
impose a consequence (e.g., warning, apology to viclim, brief timeout, loss of privilege). Keep the
conversation focused on facts of the bully's observed behavior and do hot let the bully pull the victim
into the discussion.

3. If the bully's behaviors continue despite your survelllance and intervention, impose more severe
consequences (e.g. temporary loss of playground privileges).

Here are additional tips to keep in mind when confronting students who bully:

*  When you confront a student for bullying, do so in private whenever possible. A private discussion will
remove the likelihood that the confronted student will ‘play to the audience' of classmates and become
defiant or non-compliant. If you must call a student on his or her bullying behavior in public, do so briefly
and in a business-like manner. Then arrange to have a private discussion with the student at a later time
to discuss the bullying incident in greater detall.

+  Find an adult in the school with whom the student who bullies has a close relationship. Enlist that adult
to sit down with the bully to have a 'heart-to-heart' talk. The adult should be willing to discuss with the
student the problems created by his or her bullying behavior, to express disappointment with the
student's conduct and to encourage the student to stop his or her bullying. This conference is not
intended to be punitive. However, the student should fee! at the end of the talk that, while he or she is
valued, the student's bullying behavior hurts and disappoints those who care about the student.

Provide Appropriate and Consistent Consequences for Bullying.

Schools should remember that the relationship between a bully and his or her victim is coercive in nature, and
that the bully always wields power unfairly over that victim. Strategies for addressing student conflict such as
peer mediation, therefore, tend to be ineffective in bullying situations, as the bully can always use his or her
power advantage to intimidate the victim. The most sensible disciplinary approach that teachers can use with
bullies is to make sure that they are watched carefully and that adults follow up with firm consequences for each
bullying incident. When providing consequences for bullying, the teacher should consider these strategies:

+ Assemble a list of appropriate behavioral consequences for bullying. Include lesser consequences for
- isotated instances of bullying and greater consequences for chronic or more serious bullying. Share

those consequences with your class. (In fact, you may want to enlist students to help generate items on
ihe listl) Whenever a student is observed bullying a classmate, intervene and apply a consequence
from the list. For example, a student who bullies during lunch might be required to spend several days
seated away from his or her friends at a supervised lunch table.
If a group or class participates in a bullying incident (e.g., children at a lunch table socially ostracizing a
new student), hold the entire group accountable and impose a disciplinary consequence on each group
member.

« If one of your students takes advantage of unsupervised trips from the room (e.g., bathroom break) fo
seek out and bully other children, restrict that student's movements by requiring that the student be
supervised by an adult at all times when out of the classroom. When you are satisfied that the student's
behaviors have improved enough to trust him or her once again o travel out of the room without adult
supervision, let the student know that he or she is 'on probation’ and that you will reinstate these school
travel restrictions' if you hear future reports of bullying.

»  When you observe a student engaging in a clear pattern of builying, arrange a conference with that
child's parents. At that conference, share with them the information that suggests that the child is
bullying other students. Enlist their help to stop the child's bullying. {You will probabtly want the child to
attend that conference so that he or she will understand clearly that the school is moenitoring his or her
hullying behavior and will impose negative consequences if it continues.)

» Develop a reward chart' for the student who bullies. Tell the student that you will put a sticker on the
student's chart for each day that you do not receive reports from other teachers or from students and do
not directly observed bullying or 'unkind behavior'. Let the student know that if he or she manages to
collect a certain number of stickers within a certain number of days (e.g., 4 stickers across a 5-day
period) for good behaviors, the student can redeem them for a prize or privilege.

{References for the arlicle are listed online at http:/fwww.interventioncentral.orgfindex.php/bully-prevention/136-bulliies-
turning-around-negativa-behaviors) '
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