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Mo iture . Types of Bullying

Center for Yioudh Elics

This lesson plan:
@ caring

e 11-13 yrs.

e Behavioral studies

Overview

This lesson asks students to think about how a single incident can change behavior., How an individual
responds when bullying occurs can radically alter the targeted child’s experience in school. By
exploring and assessing the bullying behaviors in their schools, students will be prepared to develop a
plan to address it. Although students cannot stop all incidents of bullying, they can let targeted
individuals know that they are in a community that values them.

Materials

Review Pink Shirt Day story.
Print out handouts.

Handouts

o Types of Bullying Handout
e Types of Builying Chart

Procedure

1. Read or tell class about how “Pink Shirt Day” emerged in Canada.
2. Ask the following questions: _
« On the first day of school, how did the student wearing the pink shirt feel?
« When he went home that day, what do you imagine he associated the pink shirt with?
» How do you think he felt about his school?
o Why do you think this student’s expenence motivated David Shepherd and Travis Price to
change their behavior?
» What was so unique about Shepherd and Price’s actions?
» Why did it get attention and generate a nationally recognized day in Canada?
» What can we all learn from their experience?
» What would it take to create a similar school climate in your school or orgamzaﬁon'?

3. Discuss each of the different types of bullying. Ask the students to give simple examples of each
type of bullying behavior. Stress that names are not to be used in the examples and that times can be
arranged for teacher-student conferences to discuss specific incidents. g

4. . Ask students if there are other kinds of bul]ylng behaviors not listed on the chart that they have seen
or experienced. :

5. Create a tally of the “seriousness rank” the students have completed on their charts. Was there a
varied rf:spo_nse‘? N -

6. ldentify which of the actions on the chart have been witnessed on the school grounds.

When is criminal activity a matter for the school to address? For the police?

8. What can students do to help eliminate these behaviors?
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Extension: Have students write their ideas to combat bullying as a proposal to be submitted to the
student government or school administration.

This lesson is part of a regular feature in Josephson Institute's monthly e-newsletter, the Chronicle. To
subscribe, visit the CHARACTER COUNTS! website: http://www.charactercounts.org/chronicle/

Related websites
¢ Pink Shirt Day »

McREL standards

Behavioral Studies

Standard 3. Understands that interactions among learning, inheritance, and physical development affect human
behavior

Level III [Grade 6-8]
Banchmark 7. Understands that occasionally a single vivid experience will connect two things permanently in
people’s minds

Knowledge/skili statements ‘

1. Knows that sometimes people’s minds can connect seemingly unrelated objects or events

2. Understands that people are more likely to remember vivid experiences

McREL http://www.mcrel.org/Standards-benchmarks/
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Bullied student tickled pink by schoolmates’ T-shirt campaign - Canada - CBC News Page 1 of' 4

Bullied student tickled pink by schoolmates T-shirt campalgn

Last Updated: Tuesday, September 18, 2007 | 11:25 PMET
CBC News

Back to accessibility links
Beginning of Story Content

Two Nova Scotia students are being praised across North America for the way they turned the tide against the bullies who picked on a fellow sindent
for wearing pink,

The victim — a Grade 9 boy at Central Kings Rural High School in the small community of Cambridge — wore a pink polo shirt on his first day of
school.

Bullies harassed the boy, called him a homosexual for wearing pink and threatened to beat him up, students said.
Two Grade 12 students — David Shepherd and Travis Price — heard the news and decided to take action.
"I just figured enough was enough,” said Shepherd.

They went to a nearby discount store and bought 50 pink shirts, including tank tops, to wear to school the next day.

'Sea of pink' support David Shepherd, lef, and Travis Price
decided to spread word of their "sea of

Then the two went online to e-mail classmates to get them on hoard with their anti-bullying cause that they dubbed I(Jé“é‘yc';ﬂmp‘“g“ on the intemnet,
"sea of pink."

But a tsunami of support poured in the next day.

Not only were dozens of students outfitted with the discount tess, but hundreds of students showed up wearing their own pink clothes, some head-to-
toe.

When the bullied student, who has never been identified, walked into school to see his fellow students decked out
in pink, some of his classmates said it was a powerful moment. He may have even blushed a little.

"Definitely it looked like there was a big weight lifted off his shoulders. He went from looking right deptessed to
being as happy as can be," said Shepherd.

And there's been nary a peep from the bullies since, which Shepherd says just goes to show what a little activism

will do. ‘The twe Grade 12 students show off
the pink shirts they wore to schoal,

"If you can get more people against them ... to show that we're not going to put up with it and support each other, wrey

then they're not as big as a group as they think are," he says.

The students’ "sea of pink" campaign did not go unnoticed outside the province. U.5. talk show host Eilen DeGeneres expressed interest in their
story, and other schools are talking about holding their own "pink day.”

"It's been totally overwhelming for us. T mean we're just two local boys and I mean we're getting calls from like Alaska and e-mails. It's just
phenomenal the support that we've gotten from across the globe," said Price.

The school principal, understandably, was flush with pride.

"You're always hearing about the youth of the world and how bad things are. Well, they're not that bad,” said Stephen Pearl.

End of Story Content

Back to accessibility links

Story Social Media
End of Story Social Media

Related News Content
Stay Connected with CBC News
+ Mobile

o Facechook
e Podcasts

http://www.cbe.ca/news/canada/story/2007/09/18/pink-tshirts-students. html 5/24/2011




Bullying can be divided into the following categories:

Types of Bullying

+ Physical - hitting, punching, tripping, spitting, kicking, pushing, scratching, damaging prop-
erty or possessions, stealing, throwing objects at someone, performing humiliating acts on

someone, hiding or taking belongings.

* Social/Emotional — Spreading rumors/nasty stories, making fun of someone, excluding

- from groups, ignoring, ostracizing, or alienating.

* Verbal — name calling; making offensive remarks; insulting someone, such as by making
negative comments about a person’s appearance, clothing, or actions; taunting; teasing; or

threatening.

* Intimidation — Playing dirty tricks; defacing or taking possessions; making threatening

looks or gestures; intimidating or threatening via phone calls, emails, messages, notes;
committing extortion; threatening aggression against people, property, or possessions.

*  Written — sending intimidating or harassing emails, notes, letters, graffiti, etc.

- Discrimination - using ethnic, racist, or sexist slurs; using slurs against children with spe-

cial needs.

* Criminal — threatening with a weapon, sexual assault,
vandalism. Note: Criminal activity should be handled by the police or other appropriate

authorities.

physical assault, stealing property,

CHARACTER COUNTS! is a registered trademark of Josephson Institute,

® 2011 Josephson Institute
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A Contract on Bullying Page 1 of 3

EACHING TOLER2

A PROJECT OF THE SOUTHERN POVERTY LAW CENTER
Published on Teaching Tolerance (http://iwww.tolerance.org)

A Contract on Bullying

bullving tt news.ipa i

A Minnesota teacher challenges her students to face up to verbal and physical
harassment.

Growing up a redhead and feeling like one of the tallest people in the world taught me
early on that being different was not as favorable as | had previously thought

Often targeted by bullying by other kids, | would complain to my teacher but I was told,

"Eventually they'll grow out of it and Ieave you alone." Thankfully, | came from a strong
family that reinforced my positives. | was able to laugh off some of the comments and

ignore what was said.

Today | see too many children who don't find that inner strength. The biggest challenge in
dealing with bullies is stopping the cycle so that others do not have to suffer.

As a teacher, | am now the person who must confront the perpetrators in school as well as
offer advice and condolence to victims of bullying. Unlike the adults around me when |
was growing up, | refuse to utter the phrase, "Eventually they'li grow out of it and leave
you alone.” So | take information to the students before they come knocking. Early in the
school year, | team-teach a mini-unit on bullying for our school’s 6th and 7th graders.

The mini-unit involves four steps:
. [dentifying the types of builying

. Defining the types of bullying

II. Putting their knowledge to the test
iV. Signing a contract

The activities | conduct help the students identify or name what they are seeing, feeling,
hearing and experiencing. It is much easier to get to the root of individual problems if the
students have a vocabulary in which to share what is going on.

LAl Identifying afid Defining Types of Bullying

Materials: butcher paper, markers
Time: 30-45 minutes

http://www.tolerance.org/print/activity/contract-bullying 5/19/2011




A Contract on Bullying ' ' | Page 2 of 3

There are four types of bullying | discuss with my students: verbal, physical, social and
intimidation. (Physical can leave marks, verbal can be heard, social bullying is heard by
others. Intimidation can come in the form of a look, gesture, or a comment. Whether it is
really bullying is up to the recipient.)

| divide the class into four groups ahd ask each to define one type of bullying. | ask them
to think about what it looks like, feels like and sounds like. They brainstorm a list on
butcher paper. :

As a class we discuss what has been written and add any terms that may be missing that
others find important. In my experience it is easy for the students to identify verbal and
physical bullying, but they tend to struggle with social and intimidation. With some guiding
questions the students are able to identify these forms of bullying. Many then take it a step
further by stating social and intimidation as being the precursors to verbal and physical
bullying. :

A key part to these lessons is helping the student to understand the progression of
bullying; if it is not stopped right away, bullying only escalates.

I use "just kidding" actions students experience as an example. We talk about these
supposedly lighter comments made right after students insult or threaten a classmate that
are intended to make bullying a joke and acceptable. "You are such an idiot ... just
kidding." "l am going to kick your butt ... just kidding."

If a person hears this too often, they may begin to believe the threat or insult. We discuss
the importance of recognizing that these comments are still builying even if they are
followed with "just kidding." Not doing so and therefore accepting the insult will only
empower the bully to take the next step.

Ili. Bullying Knowledge

Materials: _
Video clips (see below)
"Bullies in the Media" handout 1z

Time: 60-90 minutes (ofte'n over two periods)

Now that the students have some background vocabulary | ask them to put it to the test. |
like using movies and stories to help my students |dent1fy some of the behaviors we have
discussed or they have experienced.

I have assembled a videotape of ten movie clips ranging in time from 30 seconds to 10
minutes. All of the clips contain instances of bullying (useful films include "The Mighty,"
"Stand By Me," "Boyz 'n the Hood," "Devil's Arithmetic," "Angus," "The Mighty Ducks" and
"The Kld") When pulled out of context, the movie clips help the students to better
recognize and name the types of bullying. Whlle watching the clips the students fill out the
handout _

Following each clip we discuss what they were seeing, hearing, feeling and experiencing.
The students share their ideas. This helps them to practice the vocabulary at a time when
they are not emotionally involved personally with the situation. -

http://www.tolerance.org/print/activity/contract-bullying _ 5/19/2011



A Contract on Bullying Page 3 of 3

V. Contract

Materials: Contract
Time: 30 minutes

The final step of the mini-unit is an anti-bullying contract. The class brainstorms
consequences for those who choose to engage in bullying. In previous years, these
consequences have included things like peer mediation or lunch detention. After the class
has reached consensus on consequences, each student signs a contract through which
he or she agrees to be a positive leader in the classroom and also to abide by the
consequences agreed upon. Every group is different, every year is different, but above all
the students are able to empower themselves and each other.

The three activities | have shared do not encompass the whole mini-unit, but they are
some of the more successful portions of it. We also identify traits of the bullies and victims,
strategies for dealing with bullies and victims and surveys about school safety. | like to
make my students aware of their options in hopes of avoiding future problems and
struggles. | do not believe these lessons to be a cure-all for bullying, but the more
knowledge a student has the more powerful they will be.

Allison LaBree-Whittlef is a teacher at the Forest Lake Area Learning Center in Forest
Lake, Minnesota.

Related activities:

+ Playing the Bully Card

« Allies: A Discussion Activity (4

* Crocodile and Ghost Bat Have a Hullabaloo 5
A Bullving QuiZ g

A Bullying Survey m

Grades 6to 8 Grades 9to 12 School Climate Social Studies Professional
Development -

About Us | Contact Us Privacy Information

Source URL.: http://www.tolerance. org/activity/contract-bullying

Links:

{1] http://www.tolerance.org/sites/default/files/activity/image/bullying_tt_news.jog
2] hitp:/iwww tolerance.orgfimages/teach/activities/bullyhandout. pdf

{3] hitp:/iwww tolerance.orgfactivity/playing-bully-card

{4] hitp://www tolerance.org/activity/allies-discussion-activity

[5] http:/Avww tolerance.org/activity/crocodile-and-ghost-bat-have-hullabaloo

[6] hitp://www tolerance. orgfactivity/bullying-quiz

[7] hitp://Awww. tolerance.org/activity/bullying-survey

http://www.tolerance.org/print/activity/contract-bullying 5/19/2011




ullies in the

Who is the Victim?
Who is the Bully? =

What Type of Bullying Was It?

What Harm Did the Bully Do? =
Why Did the Bully Do What They Did? >

If You Were the Victim, What Would You Do? ==

4 - P
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Understanding the Dangers of
Where Stereotypes Can Lead

Read the intreduction and text excerpt below,
then write your thoughts on the facing page.

Bullies and bullying behavior exist not only in schools but in other places
as well. The act of bullying by its very nature implies there is someone
{the bully) acting in a threatening or hostile way toward someons else
{the victim). When bullying occurs it can happen in front of others who
witness the event. As you read the following example of bullying on a
school bus, think about how the witnesses are affected by the bully and
if there is an adult who should be informed about the events.

A Bully on the Bus

*Hey four eyes!" Mike yelled from his seat in the back of the bus.

The bus swung into a wide turn away from the school and accelerated. Jeremy
Passworth (who Mike calls "four eyes” or *worthless” depending on his mood) was sitting
-next to me, on the aisle. | looked cut the window.

“Grab his glasses, somebody,” Mike yelled,

“VIt get them,” said Troy, who knelt on the seat in front of us so he could look at
Jeremy. "Give me your glasses, four eyes,” he said, “and we won't hurt you,"

Jeremy sighed and handed his glasses to Troy. “Don't break them,” leremy said meekly. Troy
laughed and put the glasses on—upside down. "These are so thick they are pathetic,” he said.
The bus driver yelled, *Sit down and face front.” Troy ignored the driver. A lot of kids
were kneeling on the seats or leaning out into the aisle to see what would happen. Once

Mike threw a kid's hmework out the bus window. Jeremy's glasses were his latest toy.

Troy folded the glasses and threw them back fo Mike, but he didn't throw them hard -
enough, and they fell in the aisle. Mike pretended to step on them and picked them up.
He threw them back to Troy who threw them to another kid. It was like a game of "keep
away." only Jeremy wasn't trying. He had learned not to even try to get his glasses back
once Mike and Troy had them. .

The first stop was Jeremy's. He stood up and hung his backpack over his shoulder. He
started walking forward to get off the bus. .

“Here,” yelled Mike, He slid the glasses down the aisle just as Keara left her seat, She
stepped on the glasses, and they made a sickening erunching noise,

| watehed her pick up the broken glasses and earry them past the bus driver. She handed
the glasses to feremy. He looked as if he was going to cry. .

"It was an accident,” Mike yelled out the window as the bus drove away. Almost every-

2. What choices does Jeremy make in this scene? What other choices
cotild Jeremy have made?

3. What choices does the narrator make i this scene?

4. How do you think the narrator and Keara were affected by the
bullying of Jeremy?

5. What would have happened if Keara had told the bus driver about
the bullying? _




What is the
difference between
kidding and -

bullying?

Let’s look at a couple of examples...
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LESSON 3: NAME-CALLING IN OUR SCHOOL

OVERVIEW: Students are provided with the opportunity to objectively observe the way in which name-calling
and other types of disrespectful language are used in school over a three-day period. Students are asked to reflect
on their observations, to look for patterns of behavior, and to begin to consider ways in which the problem of name-
calling might be addressed in their school.

OB.JECTIVES:

® Toincrease students' awareness of the extent and nature of name-calling and verbal bullying in school
® To encourage student reflection about the problem of name-calling and ways to address it

® To develop students’ ability to observe and record behavior in their school

AGE/EXPERIENCE LEVEL.: Grades 5 and up; this activity requires some discretion and independence on
the part of students ‘

TIME: 30-40 minutes or one class period to introduce the activity; 3 days of observations; 45 minutes or one |
class period to debrief,

MATERIALS: Pens; notebooks; student handout. Name-Calling Log

PROCEDURE:

-Part 1 - INDRODUCING THE ACTIVITY {15-20 MINUTES)

Ask students to raise their hands or stand if they have never been called a name or falked to in @ mean or
disrespectful way. Most likely there will be very few or no students standing. Nofe the pervasiveness of hame-
calling in their lives and how it is offen taken for granted as natural or normal. Write one or more of the following
phrases on the board:

Sticks and stones may break my bones, but names will never hurt me.
Boys will be boys.

Teasing is just a natural part of growing up.

It's just a joke-everyone says it.

Ask students if they agree with the above sentiments, all of which are commonly used 1o explain or respond to
name-calling. Ask if they think name-calling is a problem in their fives or just a natural part of growing up that
everyone must endure. Allow some fime for discussion. Inform students that they will be participating in some
observation over the course of three days to objectively examine the extent and nafure of name-calling in their
school, and to further consider whether it is inevitable or a problem they can do something about.

£ - oy

NO DISSING No-Name Calling Resource Guide, copyright 2004 by GLSEN, Inc. 1




PART 2 - OBSERVING AND RECORDING NAME-CALLING IN SCHOOL (15-20 MINUTES)
Give each student a copy of the Name-Calling Log. Review the following steps:

Step 1: Prepare

Make a few copies of the attached chart or get a natebook that you can use fo record your -observations. Keep your
charts or notebook with you at all times while you are at school or on your way to/from school over the next three
days.

Step 2: Plan :

Think about the most appropriate times and places to observe. In addition to writing down what you see and hear
as you go about your regufar day, you may want to spend extra fime in the gym, cafeteria, hallways or other
jocations. Check with your teacher(s) to make sure your plan is okay.

Step 3: Observe

Keep your ears open and your mouth zipped. As a researcher, your job i is to watch, listen, and write down al
examples of name-calfing, verbat bullying or other examples of disrespectful language. Try to observe onily and to
stay out of name-caliing situations that you encounter. If a student looks like sfhe needs support, ask an adult for
help.

Step 4: Write
You will be trying to record the information below for each incident. Try to keep your notes brief so that it doesn't
take too long to capture each incident.

® WHO: Record information about the name-caller and the person on the receiving end, but no names pleasel
Write down your best guess about the age/grade of the people involved, their gender (boy/girl), and other
important characteristics.

WHEN AND WHERE: The time of the incident and the location (classroom cafetena haltway, gym, bus, efc.)
WHAT: The exact words that are said
-HOW: The tone in which the comment is made {angry, joking, upset, etc.)

RESPONSE: The response of'_tﬁé”ﬁerson(s) being targeted, if any
RESPONSE: The response of bystanders fo the incident, if any

PART 3—DEBRIEFING AND NEXT STEPS (30-45 MINUTES)

At the end of the three days of observation, ask students to reflect upon their observations and answer the
following questions. This can be done as a homework assignment, in-class writing assignment, or small group
discussion:

e What types of name-calling are most common (names about looks, behavior, intelligence, physical ability,
friends, family, race ethnicity, sexual comments, curses or other cruel words, efc.)?

Who is most likely to get bullied and to do the bullying? (No names-just characteristics)

Where/when did most incidents of the name-calling take place? Were adults or other students around?
What was the intent of the name-calfing in most cases (to tease, joke, hurt, get revenge, etc.)?

How did the targets of name-calling respond?

Did an adult or other student get involved? If so, how?

How do you think the problem of name-calling should be addressed in your school?

Revisit the question with which you began this lesson: “Is name-calling inevitable or a problem we can do
something about?" As a follow-up, students may be asked fo write a report that summarizes their observations and
what they have learned about name-calling in their school. They should include their ideas for ways to reduce or
end name-calling in their school community. Their reports can be presented to the school principal, guidance staff, -
or others in a position to help implement change. As a class, select ong or more ideas that you will work on
collaborahvety to put into action. -

NO DlSSlNG No-Name Calling Resource Guide, copyright 2004 by GLSEN, Inc. 2




LESSON 3: NAME-CALLING IN DUR SCHOOL
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ACTERCOUNTSL > Character Education Lesson Plan Bank .

IOBERHSON _
INSTITUTE - Tolerance
Ceanter for Yiouh Efg :

This lesson plan:
‘@ fairness

e 11-13 yrs.

e History

Overview

Rights have been an important part of history since the ratification of the Constitution in 1789. The
denial of civil rights because of race, gender, or religion reflects a larger intolerance of difference.
Intolerance is also at the heart of much bullying behavior, and this {esson encourages students to
contemplate the importance of rights and the role of tolerance in making sure that everyone has
access to their rights. The principles behind creatmg rights to ensure fair treatment apply not only to
history, but aiso to the school.

Matériafs
Print out handouts provided.

‘Handouts

- & Tolerance

Procedure

1. Askstudents what the word “rights” means to them. What kinds of rights have they heard of?
Where do these rights come from?

2. Discuss the Bill of Rights and ask students to think about those, such as the First Amendment, that
were designed to promote tolerance. Write the First Amendment on the board.

Amendment |

Congress shall make no faw respecting an establishment of religion, or prohibiting the free exercise
thereof; or abridging the freedom of speech, or of the press; or the right of the people peaceably to
assemble, and to petition the Government for a redress of grievances,

3. Ask students what this' means. Why did the Founding Fathers feel this was important? What kind of
country were they trying to create with this amendment?

4. Did everybody enjoy these rights equally? (Here you can point of the persecution of the Mormons,
the intolerance of Native American culture and religion, the fact that women and minorities were often
not permitted to speak in public, the limitations on where and when minorities could assemble, the fact
that slaves and women could not represent themseives in court, or examples of the violation of these
rights previously covered in class or in current events.)

5. What perception of these groups kept them from exercising these rights?
6. What does-“tolerance” mean? _

7. How does telerance help make sure that society is fair?

8

Ask students how they can encourage tolerance in their cfass or school.

©2011 Josephson Institute. All rights reserved. about | store | seminars | work for us | contact us | 800-711-2670
"CHARACTER COUNTS!" Is a registered trademark of Josephson Institute, a 501(c){3) nonprofit crganization.




9. Insmall groups, have students complete the “Tolerance” worksheet.
10. Have the small groups share their answers for question #3. What rights does everyone agree on?

11. Choose the rights that best represent the class, and assign each small group to make a poster or
PowerPoint presentation illustrating why that right is important for-learning.

Expanded Activity: Create a homework or brief research assignment in which students find examples of
First Amendment violations and bring them to the class. Discuss why itis so hard to create a tolerant
society. :

This lesson is part of a regular feature in Josephson Institute's Character Educator blog.

Related websites

¢ Constitution of the United States »

McREL standards

Historical Understanding
Standard 2. Understands the historical perspective
Level Il [Grade 5-6]
Benchmark 3.  Understands that specific ideas have an impact on history
| Knowledge/skill statements
1. Understands that an idea can have an impact on history

2. Knows an example of an idea that has had a significant impact on history

McREL http://www.mcrel.org/compendium/browse.asp
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Tolerance

Tolerance means respecting others, no matter what they look like or what they believe. This
doesn't mean you have to agree with them, but that you accept that everyone is different. Re-
member - the world would be a boring place if everyone was the same!

A good place to start practicing tolerance is in your classroom. How can everyone be treated

fairly and safely? Use this page to plan a poster that sets out the rights everyone in the class-
room should have. :

Brainstorm how the people in your class could treat each other better.

g

Find a Partner. Use both lists of ideas to write two rights you feel are the most important; for
example, “the right to learn without interruption.”

ety [ e
) i
| ,_ * ? !

| N I

€ Share your ideas with the class. Choose the four most common rights. Write them below.

7 — = — —
Our Rights
The right to o e
The right to . | L o . !_
The right to L B I
The right to L - —— . {
© _ ]

© Write what you will draw on your poster.

© Create your poster on a large sheet of paper.

CHARACTER CCUNTS! is a registered frademark of Josephson Institute.

® 2011 Josephson Institute
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BEHAVIOR CHECKLIST

Have you used Aggressive Behaviors such as making fun of someone or calling someone a name? Maybe you have
been a Bystander- someone who witnesses another person being bullied but doesn’t do anything to stop it? Maybe
you have been a Victim/Target of bullying yourself. Or maybe you have used Power Behaviors and have been a great
friend and stood up for others/yourself and made new friends. After completing the checklist, ask yourself, “Can / be
a better person?” ' '

Think about your recent behavior. Put a checkmark by the behaviors you’ve done in the last week. Answer honestly;
you will not have to share your worksheet with anyone else. ‘ '

Did you:
. Call 6ther kids names and make fun of them?

. Say something about someone else that you knew wasn’t nice?

. Walk away when your friends started talking about someone else you know?

. Laugh when someone else made fun of another peer?

1
2
3
4
5. Write a note or graffiti about someone else that wasn't nice?

6. Feel put down by someone but did not speak up about it?

7. Ask your friends to stop talking about another friend who wasn't there?

8. Let someone else talk you into doing something you didn’t really want to do?

9. Refuse to talk to someone so it would upset hin::/her?

10. Invite a new student to sit with your crowd at funch?
a1 Repeat a rumor you heard about your friend?

12. Start a rumor about a student who was mean to someone else?

13. Make fun of another student’s clothes, hair or appearance?

14. Stand up for another student your friends were making fun of? -

15. Send a negative e-mail to someone that said something you wouldn’t say in person?

16. Become the target of a rumor? '

17. Threaten someone because he/she made you mad?

18. Sit with someone who was by himself/herself and sad?

19. Listen to gossip about another student?

20. Receive chatroom messages that hurt your feelings?

21. Try to sit with a group of students at lunch and were told you couldn’t?

22, Exclude someone to make him/her feel bad?

23. Cry or feel sad because of something mean another student did to you?

24. Help another student with homework even though you were teased about it? -

25. Make a new friend?
26 Join a crown who watched someone make fun of another student?

27. Deliberately do something you knew would hurt someone?

28. ﬁ'éke_sometﬁfng that belonged to someone else just to bother him/her?

29. Want to speak up and defend someone, but didn’t because you were afraid?

30. Have to sit by yourseif because your friends moved away from you?

31. Compliment a student you don’t know very well?

This activity is continued on the next page.




32.
33.
34,
35.
36.
37.
38.
39.
40.
41.
42,
43,
44.
45.
46.
a7.
48.
49.

50.

Tﬁ/ to convince others to be mean to someone or ignore him/her?

Do something to embarrass someone you don’t like? -

Threaten not to be friends with someone if he/she didn't do somethlng?

Stay and watch one student be mean to anther?

Dare someone to do something he/she didn’t want to? -

Insult someone verbally because he/she‘ looked at you the wrong way?

Write something unkind about someone you don’t like in a public place? '

Call a student you don't like an unkind name to his/her face?

Listen in when a friend called another friend and try to get him/her to talk to you?
Make up something to get a former friend in trouble?

Give a friend a compliment?

Tease a student you do not know very well?

Deliberately ignore a student you don't like when he/she said hito you?

Stay friends with someone because you were afraid of what he/she would do if you didn’t?
Get teased by someone else about the way you look? .

Exclude someone from your group because your friends told you to?

Look or gesture at someone in a way meant to hurt or insult him/her?

Go to a chatroom but not participate when a student you know got flamed {angry, rude, or obscene
messages were directed at him/her)

Forgive a friend who hurt yaur-feelings?

When you are finished, look below to find out what your answers mean.

Chances are you've used or experienced some if not all of these behawors in the past week. Check and see Wthh of
the following behaviors you used/experienced the most.

Aggressive Behaviors bullying/meanness behaviors 1,2,59 11, 12 13, 15,17, 22, 27, 28, 32, 33, 34, 36, 37,

38,39, 41, 43, 44,48

Bystander Behaviors That Support Aggression observer. | 4, 19, 26, 29, 35, 40, 47, 49
of aggressive hehavior

Behavior Experienced by a Victim behaviors ‘ 6, 8, 16, 20, 21, 23, 30, 45, 46
experienced by the person who is the target of bullying | :
Power Behaviors positive social behaviors 3,7,10, 14,18, 24, 25,31, 42,50

Note: Aggressive Behaviors can lead to emotional and physical distress and retation'ship problems. If you scored
mostly aggressive behaviors, it is important for you to talk to an adult you trust.

[n the space below, write down some steps that you could take in the future to use more Power Behaviors.

Reprinted from Cliques: Where Do You Fit In? Curriculum Teacher’s Resource Book © 2010 Human Relations Media, Inc.











































